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LESSON PLAN

INSTRUCTOR TRAINING COURSE

Title: Evaluation of student performance. Téme required: 50 min.

Objective: To familiarize students with purpose and procedures involved
in evaluating student performance.

References: 7-40.10/7 Evaluation of Student Performance.

Training Aid: Chart with four reasons for giving tests.

Presentation:

Motivation: An intelligence officer's life may depend upon his
evaluation of student performance in the field. Examples can
be an agent's mishandling of dynamite because he did not under-
stand the iniportanbe of not letting it freeze, and an agent's

faulty secret writing identifying the intelligence officer.

Explanation: ,(2
P

1. Reasons for giving tests. W‘}; 1{ r,f L
rd
f M : )

a. Aid in improving instruction.-

b. Provide incentive for learning.-! /}

¢. Provide basis for assigning marks:Sf

d. Provide basis for selection and guidance.
2. Characteristics of a good test.

a., Valid -- closely related to job to be done.

b. Reliable —- give consistent results from time to time.

Types of tests.

Oral -- widely used in field, especially where there is
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b. Written -~ probably has been over-used in many training
situations.
ykc. Performance -- one of the most valuable techniques in
testing indigenous personnel.
¥d. Observation —- should be systematized by means of check
lists
Application: Allow students to bring up practical testing problems that
have been or may be encountered in the field.

Examination: None.
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EVALUATION CPF "ORMAIGE

General, Uhether students are 1earv~ing or maraely attending classcs,
whether the instruction is effective or not, can only be detemmined by
frequent and accurate tests, A good test program is essential to good
traininpg, All instructors are faced with the problem of construeting
and giving tests to measure the prot'ress of their students.

The basic concepts and toc'miques vhich the instructor will use in

the examination stage of instruction are presented in this chapter.
Niscuasion of the followlng points is included:

a. The major murpases of testing.

d. The construction of tests.

@, The administration of teats.

Why give tests? The use of tests in training ascomplishes these four
major purposes:

a. Ald in Improving instruction. Properly constructed tesis reveal gaps
end misumderstandings in the student's lsarning., If frequent tests are
given, such weaknesses can be discovered soon enough that the jnstrustor
can corrcct them by reteaching,

Tests aid in irproving instruction in another respect, A test 1s actually
a valuable teaching device in that studente tend to remeomber longer and

more vividly the points covered in an examination, Tests given periodically
will encourage *he students, as well as the instructor, to review the
materials that have been prosented and to organize the various phases of
instruction into a meaningful set of s8il1ls, techniques, and knowledge.

Tests measure not only the student's performance, but also the instructor's,
By studying the results of tests, the instructor can determine the relative
effectivensss of his various methods and techniques. ‘Jeaknesses in his
instruction will be revealed. It is perticularly important that the Instruector
analyze test results and vse these results in improving his instruction,

b. Provide an incentive for learning, A basic prineciple of learning states
that students learn more readily when they are held to account and made to
feel responsible for learning, Generally, the instructor who gives frequent
tests will find that his students will learn more, There is a danger, how=
ever, in playing up tests and test results as incentives to learning.

g/tmu
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widdos

Students who study primarily to pass tests ususlly forget what they
leayn maoh faster than those who are Interested in sarning becauss of

the Teal values to be derived,

C. s, 2 basla for sssiemine merks. Amother purpose of teating ia
to determine which students have attzined the minirmm standard of porfosmance
and wvhich have not, In many cases it is desirable to indicate ths extant

to which the student excecds or falla before the standards required. St

dents learn difference amounts; the grade recorded for each studen’t shauld be
an accurate index of what he has learned, Unless a sound testing program is
employed, it is impossible to determine the relative achievement of students.

'l"wl‘: H

d, rpds 83 slaction and ruidapce. We are all familiar with
tosts which are especislly designed to help 1n the initial clessification of
men and subsequent selection for various aasigments, In addition to these
tests, the results on training achicvement tests firnish valvable suprlemen-

information for selection and guidemss of persennel, If tests ars well
constructed and actually measure student psrformance, the tesi resulis becone
a valuable besis for determining whether a atudent should be placed in a new
jobs whother he should receive advanced trainings or whather he shoulé be
recommended for rromotion to a job requiring grsater abllity.

s of achievement teasts, Therc are four major forms of achievement tests,
Esch form has its spscific uses, advantages, end limitationa. In a well-
rounded test preorram all four forms moy be used. The forms of achievemsnt
tests are:

a., Orsl. Oral test questione enabls the instructor to mske en effective
spot-check of his students! learming, They ghould be used in proctically
every lesson. . '

b. Written. Vritten tests sre of greatest value in measuring information.
The short answer type of uritten tests have the added valuve of affording
a rapld moasure of students’ lmeowledge over a lorge area of subject matter,
Writton tests ean only indirectly measurs g student's ability to apply
knowledge and s-ills, In most itraining nrograms, other forme of cchleve—
ment tests should be relisd on to deternine whether or not a student can
actuslly perform a skill or technlque,

e, Performance, A performance test 1s a test designed to msasure how well
the student can perform a given plece of work, He is required to do
something under controlled conditions while the speec and aceuracy with
which ho performs the tasgk are checked chjsctively., DMerely asking a
student to rerform an operation and casuslly watehing him is not & true
performance test,

Performance tests are used to reasure skill and information, ability to

solve problems, and aptitude for training. An ezample of these, as used
in Army service schools, is to require o student to wire and time an In-
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1ine engine, It coneists of directions to the student and to tha
cheeker, and a checl: 1ist for recording the results of tho student's
performanse,

A . performance test is the best direct means of finding out vhethor a
man can actually do a job and do it well, MHritten tests, no matter how
carefully or cleverly constructed, may fsil in this respect. For sut-
ample, a student mey rass a written test on how to reline brakes end
fail in carrying out the actusl task, Terformance tests reveal speecifie
Aifficulties bettor than any other type of test, A student is roquired
to service, repair, shape, asserble, or disagssemble somsthing. A rerfor-
mance tost is virtually the only way of revealing whether the atudent
handles his teols efficiently, observes all necessary safety precoutions,
carries out the operations in the ecorrsct order, becomes emotionally
upset when unable to do any rart of the job, and faile to care for hils
tools properly when he has finished work.

Performance tests have 6artain disadvantages, First, they are difficult
to set ur properly, Theoy are more difficult to administer than written
tests since they often requive that tools and apecial equipment be mode
available to the student, Much of the instructor's or assistant Instruc-
tor's time is required in checling student performance. \/hemever the
performance is of a detalled or rrecise nature necessitating close ob-
gervation, an assistant instructor is able %o wateh only ome studeni at

a time, In large classes, such performance tests are clearly out of the
questiocn,

In construeting performance tests, the instruetor should exomine ths
course of study and determine whot portiens of it should be tes bed by
performance tcgts, lle must provide the neceassery tools and equimment;
rrepars directions for the students, stating the exnet purpose of the
test snd operation to be performed; prerare directions for the examiner
to follow while administering the test; rrepare a check list for scoring
the test; and, finally, try out the test on a few strdents or ths other
instructors and make the necessary changes. ‘

SAMFLE PERF RMANCE TCST
WIR™ AND TIME AN JNGIND

PART I, (5 points) Time required to wire and time the emgina,
Tims Started Time Completed Potal Tima______

SCHEDULE OF TDYE AND FOINTS EARNED

Within 15 nin , . 5 points 25 ¢o 30 min , ., 2 points
15 %0 20 min , ., 4 points 30 to 35 min . , 1 point
20 to 25 nin ., . 3 points Over 35 min ., ., O points

NOTE: Student to discontinus test if not completed in 35 minutes,
POINTS RARNED BY STUDENT (encirels one) 543210
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PART IT. (4 points) ASSISTANT INSTRUCTOR: Check stu-
dent on each of the following elements, In-
cirele the 1 {one) after the item in the YEST
colurm if the answer is yes; O (zero) in the
NO Column if the answer is no.

CHECK WHILE STUDENT IS TAKING THE TEST YES NO

Battery ground cable &isconnected

mtil wiring completed o . « ¢ ¢ ¢ 0o » 1 O
Ground battery terminal tested for
spark bafore conmecting to battery
clmp @ - o L) . -3 @ L. L] L] ® [rd @ R 2> L 4 (-]
Engine starts the first ¢tIme ., . . . &
Student cereful not to race engine . , 10
POINTS EARNED IN PART I
POINTS EARNED IN PART II

TOTAL POINTS EARNED seenem

Figure 1

d., Observation. Observaticm and observation tecimiques are of pgreatest
importance in training because many phases of student achievemant
and behavior cannot be measured by the more formal kind of tesis.

(1) Observation tests are subject to several broad errors, The
most cormon ones are:

() The error of lenience or ssverity: that is, rating all
individuals too high or too low (frequently referred to
as "peracnal bias" or "personal equatiom®).

(b) The error of central tendency, or hesitation to give
ratings at the extremss of a scals.

(¢) The halo effect, or the tendency to rate a student
either high or low in meny traits because the instruc-
tor lmows or thinks the student is high or low in some
specific or particular tralt, -

(@) The so-called logical error which comes from presurposi-
+ieng in the minds of the raters and lack of definiteness
of the trait rated,

The effect of the above common errora can be reduced and
Judpmente based on obmervation made more objective and valid
1f centrollsd methods of observing students are employed.,
The observer should:
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(a) Select phases of conduct that yrovide evidence of the
quality being judged, If, for exsmple, the problem iz %o
evaluate students on leadership,, the observers rmst ses
the gtudsnts in situations that permit them to dememstrate
their leadership ability, such as piving commands, dirsci-
ing activities of a smell wmit, end mweling and executing
docisiong, Similarly, to judge a student’s ability as
an ingtrustor, he mmst be observed as he handles elassss
wnder varying eohditlions,

(b) Make the cbservatiens comprahernsive. He should avoid
evaluating psrsomnel on the basis of a few characteris-
tics, All important phases muct be considered, and thewg
is only ome way to do this; prepare a carefl list of the

- irportant points, '

(¢) Dsfine thes points to be obssrvaed, Each point must be
 clearly and accurately defined im terms of student behavior
se that thers will be no misunderstendings or ambiguities.
Everyone concerned in the evaluation must think of the
factors in the same way.

(@) Define the standards of perforrance or condust. It 18 nob
enough simply to look ovsr a situation or waich gtvdents
al work. The cbserver rmst lmow oxactly vhat standards
are to be expected as the student actually doss the job.
Werk habits muet be ovaluated in terms of field use; per-
gonal charsetsristics must be evaluated in %erns of rrosent
and future use, These standards should be reviswsd by
goveral instructors with varisd backgrounds.

(e) Obegerve agcurately and impartislly, An observer rmst ba
glert to all that is happening, He rust avold lettiag his
opinions or blases influence his judgmentss fatigue or
emoticonal upsets should not enter the evaluation.

(f) VYake an accurate record imrediztely, Memory is too Tlset-
ing for an observer to trust In msking important Juvfgments,
a camplete record of the observation, noles cn a chesk
iist, or ratings made alt the time or irmediately after the
obssrvation are necessary to make the judgment valld.

(z) Combine judgments of several cempedent observers, Re-
peated observation inerensss the reobability that all i
portant factors will be considered,

(h) TUse check lists or observation check sheets. A cheek
14zt Por observadion of perforwance, or a rabing scols
bazed on the consensus of competent judgss insures that
attentlien will be paid to the all-importent points,
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OBSERVATION CHECY. SHEET

STUDENT __ SECTICN DATE

ASSISTART INSTRUCTCR

DIRECTIONS: Chec): the student Very Good, Satisfactory,
or Unsatisfactory.

ELEMENTS CHECKED VG  SAT UNSAT
1., VWorl: Habits

2, Speed

3., Accuracy

4, Care of Tools and Equipmsnt

5, Observance of Safety Rules

TOTAL POINTS EARI'EN

ADDITIONAL COM'ENTS:

Figure 2

Chavactoristies of a good tast., An achievement test must have
certain characteristics and meet certain requirements if it is

to serve as an effective measuring device in a training program,

In order to construct tests of high quality, the instructor must
have a thorough understanding of thess characteristies and require~
ments, There sre six important factors which effect the quality
of an examination., Although these are not considered tc be sep-
arate and distinet factors, they are defined and discussed sep-
arately in order to develop a clear underatanding of the features
of an examination, Keep in mind that reliability, objectivity,

and diserirination can be considered aspects of validity,

a. The test rust be valid. The test must measure what it is
supposed to measure, Thls is the most irportant featurs of an
examination, A test designed tc measure what the gtudent has
learned in a specific training progrem should measure his
achievement in that training program and nothing else, If the
test is constructed so that a highly intelligent student can
figure out the answers whether or not he knous the subject matter
involved, the test tends to measure general intelligence rather
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than achievement. Other things, in addition to achievement,
which often affect test scores are handwriting ability, reacding
ability, extent of vocabulary, Inowledge of insignificant de-
taile? information that has little to do with the subject matter
of the course, the students' understanding of what the instructor
is likely to ask on a test, and ability to memorize facts rather
than the ability to apply and use them,

A practical method of estimating the validity of a test is to

have seversl competent individuals carefully examine the content

of the test to determine whether or not it includes materials taught
in the course which arc significant., The test results obtained
should be compared with other measurcs of the students! achievement,
One must keep in mind that a test may be highly valid for measuring
certain outcomes. A vatiety of tests and other evaluating devices
mst be nsed in obtaining a valid measure of the various aspects

of achievement,

b. The test must be reliable. A test is said to be prelisble when it
measures accurately and consistently what it does measure. If the
test measures in exactly the same manmer each time 1t is administered,
and if the factors that affect the test scores affect them to the same
extent every time the test is given, the test is said to be high in
relisbility. A highly reliable test, then, should yield essentially

. the same score vhen administered twice to the same student, provided,
of course, that no learning occurs whiie the test is being taken the
first time or no learning or forgetting place between testings.

There are several factors which affect the reliability of a test.
In general, the reliability of a test can be raised by increasing
its length, The more responses required of the student, the more
reliable is the measurement of his achievement. The smaller the .
chances of guessing the correct answer to each item in the test,
the greater the reliability.

c. The test must be objective. There are two aspecte of objectivity
which should be considered when constructing tests, The first is
concerned with the scoring of the test, Several people should be
able to score the test and get the same results. After the key

has been made, personal opinion shouléd not be a factor vhich affects
the score,

It is obviocus that the so-called old-tyre or essay tests, as usually
constructed and scored, register poorly when measured by this stand-
ard. Instructors competent to judge rarely agree on the score that
should be recorded for a given essay test raper. They do not have a
cormon objective basis for marking. Instructors often notice that
students are making higher marks than usual and begin to grade the
test harder——that is, they begin to take off more points for errors.
“uch a system of scoring is not objective and should not be tolerated
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in a testing program, It is not to be assumed that the eS8y
type item should be eliminated.aliogether from tests, When
carefully constructed, it measures well the ability of the
student to organize and express his thoughts.

The second aspect of objectivity has to do with the student's
interrretation of items in the test. ell-constructed test

items lend themselves to only one interpretation by the students.
Zach student knows what he is required to do in responding to each
item,

d, The test must diseriminate, The test must be constructed in
such a —anner that it will detect or measure small differences in
achievement or attainment, This is an sbsolute essential if the
test is to be used for ranking students on the basis of achievement
or for assigning marks. :

Three things will be true of a test that meets t'is standard:

(1) There will be a wide range of scores when the test is admin-
istered to students who have actually achieved amounts that are
significantly different. If the full range of achievement is to

be measured, scores are likely to vary from the lowest to the high-
est possible score, However, for practiecal purposes in most sub-
Jeet matter fields, scores should vary from near the highest pos-
sible score to a score that is less than half of the totael mumber
of poilnts on the test,

(2) The test will include items at all levels of difficulty. That
is, the items will vary in difficulty from the most difficult one
which will be answered correctly only by the best students, to an
item so easy that almost all the students will answer 1% correctly.

(3) Each item will discriminate between students who are low and
those who are high in achievement, Fach 1tem will be missed more
frequently by pocr students than by good students, If the frocd
students are just as likely to miss an item as the poor students,
the item does not measure in a positive direction. It has been
found that poor students will answer correctly certain items that
the best students miss rather consistently. An examination of these
items usually reveals that they are. ambiguous or are technically weak
in other respects., The good students are able to detect the second,
hidden, unintended meaning and allow it to lead them to make a res-
ponse cifferent from the one intended by the test maker,

As 1s true with validity, reiiability, and objectivity, the dis-
ceriminating power of a test is increased by concentrating on and
improving each individusl item in the test, After the test has
been adninistered, a simple item analysis can be made which will
readily show the relative difficulty of cach itenm and, of greater
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inportance, the extent to which each discriminates betwveer ;cod ond
poor students,

e. The tegt must be comprehensive. It must sample 13boraliv 21l
rhazee ~f instruction which are surposed %o be covered by the test.
I+ is not necessory and it would not be practical to test every
roint that is taurht in the course. & sufficient ramber oF points
should be included to provide a valid measure of the suudsnl b

achicvement,
£. The test must be readily administered and scorsd. Gonsidera-—

tion must be given to the features of the test which make 130 read-
11y administered and scored. It must be devised that o miniram
amount of student time will be consumed in enswering each itwem. The
test items must also be constructsd seo ihat they ean bo scored
quickly and effieiently.

Congtructlinz & good test.
a, Selecting the best kind of measurement.

(1) Tn selecting the best kind of measurement, %he fires
thing an instructor must do is to declde on what to
mensure. In arriving at this deeision, he mist know
what part of his instruction he expects his studasnis
to have mastered. The scope of a test should cover
ths attitudes, abilities, skills, principles, and
facts presented in the lesson, job assignment subject,
or course on which evalus®ion is tc be made, Thoese
naterials and skills should be ztated inm such a way
that the students!performance will give an estinate
of how well they can perfom Jobs in the fileld.

(2) There are three steps that the imstrucitor should tuke
in deciding what to measure. The {irst i1s to mmalyne
the objectives in terms of the peneral purpose of the
training, making a precise indication in cech case of
how much the students are to get out of cach objective,
lext, he should list the various phases of the teaching
essignment and indicate for each phase a definitc
formilation of the answvers to these questions:

(a) What is “he purpose of this phase of instruction?

(b) Vhat sre the students expscted to Iea%n in this
phase of instruction?

Then, he should combine the first steps and outline just
what rhascs are to be measured. All three steops are nee-
essary in order to insure that 211 important polnts will
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* be covered by the test., The limited time allotted for
testing requires the instructor to carefully select the
tasks, questions, or problems he will use to check his
students' mastery of the subject matter. The items
should cover the irportant objeciives and the essential
skills and informetion. An examination samples the in--
structional materials but does not measure all that an
individual lmows about the subject matter. The value of
the examination will depend upon how carefully the sample
of the questions is chosen to cover the important objec-
tives, skills, and information itemized in the instruetion-
al vlan and job analysis.

(3) After the problem of what to measure has been solved, the
instructor should select the best kind of measurement for
the specific purposes. For each testing rurpose, some
Irinds of test or measurement are more effective than others,
Knowing how to mateh the test with its rurpose saves time
for the instructor, If he has made a careful analysis of the
teaching materials, if he knows what his objectives are, and
if he Ymows some of the possibilities, and limitatiens of
the testing techniques, he will have little difficultiy in
matching test methcds and purposes. For examples

(a) If the instructor is to make certain that the students
can make a wire splice in five minutes, he can uge a
performance test in which the student actually makes
a wire splice.

(b) If the puspose is to see whether the students know how
to work as members of a team in moving a command post,
the instructor should observe the performance of a group
of students engaged in that operation.

(¢) If the purpose of the test is to determine whether the
students now how to £ill out a travel voucher, a written
test ean be used. '

(@) If the purpose of the test is to determine the students?
ability to express and develop their ideas on a tactical
problem, the instructor can ask oral questions in eclass,
have them submit a written report, or give them a short
written essay assignment, The choice along these tech-
niques would depend uron the importance and depth of the
questions and the time available to both the students and
the instructor.

(e) If the test is to measure the students' general infornation
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about the subject matter of the entire course,; a con-
rrehensive selection of questions drawn from all the t
torics included in the course is heeded, Thie can best
be obtained by using a test congisting of a variety of
questions requiring little or no writing on the part of
tha students, '

» (4) There ars some practical limitations to be considered in selecting
the best type of measurement. An evaluational or measurement
situation should be selected in terms of the exectness with- |
which it fits the specific testing purpose. lowever, the demands
of the training situation may require a compromise between the
type of test best fitted for the job and the one that can be
used., For example, a shortage of tirme or equipment may not
pernmit the use of a performance test, Furthermore, an instruc-
tor's experience in constructing examinations and in selecting
the important points to observe in a student's performance will
influence the type of test he will use. Finally, the type of
personnel being tralned must be considered; for examrle, men
with 1little sechooling will, in general, not be at their best
on a paper and pencil test,

b. Organization of the test, Whether the instructor 1s planning to
use a series of oral questions, a wrltten test, a performaonce tesi,
or a combination of these, he should organizs the testing materials
to the best advantage.

(1) The wording of the questions, the directions, and the instructions
for doing the job must be simple, clear, and conclse.

(2) The test should be reasocnable,

(a) If the test is to measure speed of performance, the time
1 mit should be short enough to allow only the fastest
workers to finish,

(b) If'everyone is expected to attempt all the items, the number
and the tvpe of operations or problems should be selected
with this purpose in view.

(¢) The test should deal with those materials, attitudes, or
operations which have been taught or which the students
have had an cpportunity to accuire.

(3) A 1limited number of different item types should be used. Hot
more than four or five kinds of test item-—oral, performance,
essay, multiple choicew——should he used on one test. Directions
for each kind rmust be included,
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(4) The answer spaces for written items of the objective form
should be arranged along one side of the page, or in such =
way that the scoring can be handled by means of cut-out sten-
c¢il or scoring sheet; or separate answer sheets should be
rrovided,

- (5) A test measuring mastery of lesson fundamentals should include
only items relating direectly to the essential attitudes, skilils,
or information of the lesson that the men will need on the job
for whieh they are being trained.

(6) A test measuring degree of mastery of a subject or course should
include a few easy items as well as a few very difficult ones
so that no student will make a perfect score, nor any make a
Zero score,

c. Content check. Before the test is used, it should be sulmitted to
instruetors familiar with the svbject matter for review and eriticism,
This procedure is necessary in order to insure the elimination of
undesirable emphasis upon unimportant phases of the instructional
materials, The reviewing instructors should evaluate the test items,
directions, and organization in terms of the

(1) purpose of test,
(2) characteristies of a good test,

* (3) proper emphasis on "must lmow" and "should know" instructional
: materials, S

(4) type of personnel being trained.

(5) unity, coherence, and proper emphasis in the wording of questions
or directives,

d. Time gheck. In all tests, especially written ones, a competent in-
structor or other qualified individual should actually take the test
in order to determine the time required for administering it. Students
should not be expected to complete a test in as short a time as an
instructor; on the other hand, a test may be found to be too short,

Administration of tests.

a., Need for careful administration. A poorly administered test is worse
than no test, The resuts of inproperly administered, as well as
poorly constructed, tests give the instructor an incorrect Impression
of his students' mastery of the materials taught, The results of
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this misconceptlon muy not be aprarcent until it is too late '
only wsy to prevert this error is to check students frequs - wit
carefilly constructed tests vrorovlr ofninlstored and inlesnraiad

In order that a test may mecsure masicry of the materials tnupnt,

the students must be given every crrertimite +o dn their beot,

If a man gets 8 low .score because lie misunderstood the instrueiions

or vas fqtlgued or emotionally wupset his score ig not o tive

1‘m“ic:a:tion of his ab 1lity, Iikeu-oﬁ“ a high score @sulti:q iron
cheating or from the improper help of the instructor of his aesistants

will be a false indication c¢i his ability. '

b. Drocedure in administering tests. The instructor who is giving any
test should:

(1) Have al1 testing materials ready. An instructor who Lz
prepared the items for the examinaction or the problem: to be

solved must be sure thet bnougn test blanks, directions, cheek
lists, operation sheets, tools, rencils, seratech paper, or any
other ‘materisl roguired 'will be on hand in the classroom at

least 15 minutes befrrc the test iz scheduled %o start. The

testing materinls may bo ﬁistri%uteﬁ to the men eithow as they
enter the room »r when they arc rcady to start, The instructor
may delepate the duty o one of his students, but he I
rengible for seelng that the maverizls are ready for

(2) Train any as seistants ecded, For the proper administratinon of
performance tests, for those requiring considerable tlre, or
for any test being piven to a large proup of students, the in-
structor should be provided with assistants,

(a) There should be one assist.nt for every 25 men tented
on a written exanmination vhich covers materials =7 a job
assignment, vuoject, or course, A perforuance test will
usually require an assistant for every one or twn men.

(b) The smeotlness of %esting procedure will depend upcn the
efficiency of the assistants. The instructor should work

out a convenient schedule for the aasistonts to follow in
distributing and collecting test materials; in zeating end

dismissing the students, in checking thelr work, surcrvising
the conduct of the test, snd in giving them any h2lp that is
proper.

{¢) The instructor should go over the examination carsfully
with asslstants and indicate to them the Tolints at wiidch
he may expect the students to hsve difficvlty, \1% uﬂOUﬁt
and lind of help they mey rive the students, aed thelr
exect fimetion and position in ﬁhe clagsroom,
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(3) Provide the best possible testing conditions, Students are
not able to do their best in a davk, noisy, or crowded class-
rooms, The instrector should eliminate 2ll interest-des-
troying factors, arrange the mechanieal aspecis of the room in
the most expedient way, and place the seats (or worling luycuts)
so that each man will have ample working space &nd be far erough
from his nelghbor that there is not temptation tc see the uwork
of anyone else. Men should be mentally and physically rested
before they are given any crucial examination. No one in a state
of fatigue, such as might be brought on by a long march or &
sleepless night, cen do justice to an examination.

(4) Give studenits a good start, A test, like any other phase of
instruction, should be started in a businesslike mamner. Tle
instructor is responsible, first of all, for putting the men
at their ease, In his directions explaining the test situation,
he should encouraga the men to do thedr best,

(a) The instructor must make cerbtain that the men understand
the test directions, General instructicus for tesi of
any length should be written out. These directions ghould
be read clearly and unhurriedly to the men who shculd be
encouraged to ask questions at the end of the reading
in order to clear up any possible misunderstandings,

(b) Before starting the test, the instructor should indicate
to the students the amount of kind of help they can secure
and the materials that are to be used., They should be
told whether a single over-zll time limit, time 1imits on
separate items or sections, or credit for speed of work
will be used, If a test is being administered witi ne
time 1init, the students should be tcld that they wiil
have as much time as they need,

(5) Conduect the test properly. In order tnat a test may give the,
best rossible indication of the ability of each men in the
clags, the conditions under which the test is conducted should
affect each man alike,

(a) Order in the classroom and on the job must be maintained,
Yo student should be allowed to interrupt another student
or cregte any disturbance,

(b) Some tests are timed. They must be timed accurately. For
most yurposes this is best done by announcing in edvance
the exact time at which the men will cease work on the test.

(6) Conduct a discussion and review of every test. The teachinz value
of a test is nct fully realized unless a discussion and review
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of the students'! performance on the test is conducted, Such
discuesiones give the instructor an oprortunity io clear Uy
any misunderatendings and to 111 in ary gaps in learning,

!
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A POORLY PLANNED %ES

1. 1% kind of iike to know how mush you fellows
Bot on the MI rifle you studied last week. letls
deg.. 1 guess ‘I can plek out & coupia of things

. for you'to do Yo show 1fvycu were on thy ball,
et ms‘i‘x'aae.u.. . : )

"2, .%An yeef' Ietls u% tﬁas& hsr gung up front,
bkppoaﬁe YO coms up. two at & time and dlsacsemble
‘the trigger and interlock meshenism on these guns
and thsn you cen put them bask agsil . .

3. ‘Don % wrfy ‘about how you b mavked gus*
do ths Jjob and you'lli get what you desepve. If

| JouTe on youl Too#, Foutll Gomy oud ail mgh%i
I£ you donis kvoy a trigeer from the zear end of
& Enle; youlll get quite a kick out of your grade,

~719&bsupbammﬁchingwmamofym L

R AR LT ; - in an hour
iz yo::x ﬂior.» 5 -y Anyony thetis ali
the tme e bave, I goess 4 T gURS Are
‘enough. Sy, ma;,vbs weld butier pub thess gins

on ’fhe tabm’" “5 the rear 2o you wmen not working

we Ve soe% L.Lz‘z sen m_*m S
'"»«“va 5ot %o fintsh todey. led
3 .

. wi‘e Sher.

Y513 OF 4 POOR TEST ON TIE MI RIFIE
GETS AN IS &cm%mro DIFFICULIIES

i, - With tks class in fyoud of you waiting for

. a tsul, its kind of late %o start thinking about

the skiile you yant to cheek, Well, maybs you®il
think fast and hit on something immrtant anywsy.

b0 fast the wost 349115—
?ﬁ an ‘,.his gurx" Hardly enough! - You
much about a bafrel of apples by tesie

ing juat ‘ta:o f!'.l'l:ﬁ;la ones aﬁ the S.op

C Might ad well -get the g:ade.a vight, out of th'«
émam bock. Medsuring ;ar;oa*m-zca on this besis
ia Fike w iriug 4 yard ‘wibh a rubber band. - What

sounts i the goors hers?  Speed?’ Accurasy?  Id-
entifjoation of parbsy i _kpowing a trigger
1 ; of a ks

o0 . Mo clsar idse as o
in ad q.xatz’ to do the

Tima Jost zmﬁ song
up sguigmsnl,
nﬁeﬂ ai t’ixed E) ,a“anr‘

4. Head "ng for
‘1&

a c*gcuﬁy idse 83 bo whal
be Tooked for when they do them. Shall they work
fapt and ¥ eprors? Dlowly end accurate iy? -

Ag for the mezletamt; the coiling iz zevs with
wore bed weatksy abwed. .
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. mcﬁusz: THESE

a7, 'n' aayam kroue thaylss poor mrk vhon the wen go. on ﬁ'nw o, -

Q@‘&.I"NS IsOT RA?SEE ATSED AND f*’*Ew‘EF

3. What major skeilis usre 1o be developsd by study
this gua? Repair of - the gun? = The firing of “he - fruis
Assambiy or d asaembly? This :Ls the first p:-ch

bz solved, :

2, What gre tha mosd signirieaat tasks relateﬁ 20
thewe skills whick indicabe whether the nscossary pros
ficiency. vps devslﬁp@d? Choose encugh mm-e&aﬁuaﬂa
'Lasm ‘bo reall y “est the 8D,

vlbat ‘ha T.he stan&aﬂia by ﬁhﬁch you -m, mag~

gbod 0T poor psrfomnce? In v\‘(}(}.&"jg Cwili ycru Judge-

spsed of psrformanse? The qualisy of .
Sou:e other fantors? Are these fag
azpscis of thy porformance which v

sl product?
the dmporiant
govern good . oF -

4. Pow eap the edministration of

ized ;m%‘@ff@@&:\”@q Make e shap
try the . ahead of ﬁm& 5 deter
Hime €%"' ks B0 give the 3
1 nvzwt‘,ed {g) -whepe’ aq.}.w e
. asd {d) hou mENY aszist
k3 oi’ wshe ‘tast ghould als

8% bo ovgin-
youl plan and
{2) how much
;v sguip-
& should be

will be ne

whal t-odoandk@wtad it? Do
on what basis they will be
know how o suzore? Do ths
sheots? Will averyone be acors
the sams task? .




